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Substitution Errors by English L1-KFL Learners: Nom inative-by-Accusative
Seong-Chul Shin

Korean Studies Program, School of Languages anguiftics,
University of New South Wales, Sydney, 265hin@unsw.edu.au

Abstract: This study aims to examine the grammatical conitms associated with the
frequent substitution of the nominative particlé-Ka) by the accusative particleu{/-lul)
made by English L1-KFL learners and provide a sgatfor the facilitation of Korean
language learning and pedagogical improvement. $tugly explores the sentential
constructions that ‘trigger’ such substitutions aattempts to give linguistic and
pedagogical explanations. As a pedagogical syatihg study proposes to use Korean-
oriented English sentence constructions such aso®$+Top/Nom,Y+Nom Z-Predicate’.

Keywords: Korean case particle errors, nominative partialers, substitution errors,
common errors, pedagogical strategy

Introduction

It is often observed that English L1-KFL learriegenerally have a poor grammatical knowledge oé cas
and such basic concepts as subject, verb, objdct@nplement. A number of studies (e.g. Kim Namkil
2002, Ross King 2005) point out this aspect and hersige the need for more emphatic grammar
instructions in Korean as a foreign language (KF§jatistical analyses of Error Analysis (EA) saglin
Korean (e.g. Sohn Ho-Min 1986; Shin Kyu-Suk 1996¢LJung-Hee 2003; Shin Seong-Chul 2006) have
shown that English L1-KFL learners do have a guedl of difficulty with the use of Korean case
particles> One of the most frequent, if not the most frequease particle errors that are referred to in
EA studies are substitutions of the nominative iplart(-i/-ka)®, and they mainly occur in substitutions
such as nominative by accusative, nominative byctapmd nominative by locative-static. Among the
nominative substitutions, | shall focus on the stttson of the nominative particle by the accusati
particle in this study.

KFL instructors now have a better understandingarhe causes of such substitutions, but there are
sentential constructions and grammatical factoas gkill need to be examined and explained wittareg
to the nominative-by-accusative substitution. Thaventional assumption that the nominative anétctop
particles may be the most difficult for learnersuse distinctly is not often supported by the puiiun
and frequency of case particle errors, althoughay be theoretically true. Studies (e.g. Lee Jdag
2003, Shin Seong-Chul 2006) revealed that sulistitsitof the nominative particle by the accusative
particle were more significant than those of thenimative particle by the topic particle. It iseénésting
and pedagogically useful to know what grammatioahstituents assist such a high production of
substitution errors, and in this regard this stedplores the sentential constructions that ‘triggerch
substitutions and attempt to provide some poséifigiistic and pedagogical explanations for theseau
In addition, there is an issue of pedagogical effies that deal with the nominative-by-accusative

1 It refers to students whos& dr main language is English and who learn Koresaa foreign language (KFL).

2 Andy Kirkpatrick (1995) argues that given the degof difficulty involved in learning, Korean sHdunot be
taught to non-Korean background speakers untilldtex years of secondary schooling. He claims ithttkes
many more years for English-speaking learnersamil¢he character-based languages (e.g. Chingsmeke and
Korean) than roman letter-based languages suatdasésian.

% In this paper the Yale romanisation system islusdranscribe Korean.
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substitution. Some studies (e.g. Lee Jee-Youn@;1REn Chung-Sook and Nam Ki-Chun 2002; Cho In-
Jung 2006) have proposed pedagogical strategiesdghrcontrastive analyses, but their arguments were
largely based on the equivalent English senterrcetates of the Korean sentences in questionhdeet
strategies students should depend on the equivaleglish sentences or translation to work out the
correct particles. Although it may be advantageousmake use of the learners’ L1, an English-oddnt
presentation of Korean sentences produces furthrusion for students and does not work with some
other structural patterns. As a response to sunkthodological problem, | propose to use an attre
construction type in the presentation of problem&trean structures: Korean-oriented English sexgen
constructions, e.g. ‘As fox+Top/Nom, Y+Nom Z-Predicate’, where the nominative nominal is placed
immediately before the predicate so that the négeskEhaving the nominative particle is enhanced.
shall demonstrate how the presentation of suchtterpaworks with most problematic structures that
produce substitutions of nominative particles byusative particles.

Common Nominative-by-Accusative Substitutions

The substitution of the nominative particle by #Hezusative particle is closely related to the st
behaviour of certain verb types and sentence amigins. In the following | shall present examplet
some key grammatical elements that trigger the ymtiah of frequent errors with brief interpretation
before going into detailed discussions about tepeetive linguistic and pedagogical aspects.

Firstly, the cause of the nominative particle sition is associated with existential vetlesg.iss.ta
‘exist, stay, have’'eps.ta‘do not exist, do not stay, do not haveianh.ta’be much, many, have a lot’ or
cek.ta'be little, few, do not have a lot’ as shown in.(1

(1) a. 4.si.ey.nun ta.llswu.ep.ul (>swu.ep.i) iss.e.yo
‘| haveanother class at 4.’

b. Ho.cwu.ey.nun sa.hagwun.cey.lul (>mwun.cey.ka)anh.iiss.e.yo
‘There aremany sociaproblemsin Australia.’

c. Kum.yo.il.ey.nurswu.ep.ul (>swu.ep.i) eps.e.sec.key il.e.na.yo.
‘I have ncclass on Fridays, so | get up late.’

d. Ne.mwu.na cay.mi.eps.ko pay.vkels.ul (>kes.i) epki ttay.mwun.ip.ni.ta.
‘Because it is too boring aridere is nothindfor me) to learn.’

e. Halil.ul (>il.i) manh.a.yo.
‘I havemany thinggo do.’

Some learners are unaware that when existentiblsvare used to express possession, the subject
nominal (the noun preceding the adjectival verhgjcfions as the object with its nhominative particle
remaining intact (Sohn Ho-Min 1999: 284). Existehtsentences take the ‘X + existential verbs’
construction in which ‘X’ is the subject and thuseds nominative particles, i.e. X-i+-ka issta, epsta,
manhta, cektaetc. Also part of the confusion appears to hesed by the transfer of the English verb
‘have’ (or ‘do not have’), which needs an objectEnglish but is normally interpreted as one of the
existential verbs in Korean that do not requireobject and accusative particles unless it is imetegl as
ka.ci.taor so.yu.ha.tdown, possess’.

Secondly, the misinterpretation of the case ofnibien referred to by descriptive adjectives causes t
nominative particle substitutions, as in (2). lme=mes tend to mistakenly interpret a complementhin t

4 The examples of common nominative-by-accusativstitutions come from compositions of KFL learners
® The term ‘existential’ referred to in this paplemotes existence, location and possession (age’h
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descriptive sentences as an object. This is alsedaa lack of knowledge of the sentence constmuctf
‘X + adjectival verbs’ where ‘X’ is the subject atitls needs nominative particles.

(2) a. Kim.chi.lul (>kim.chi.ka)ne.mwumay.we.yo
‘Kimchi istoo spicy’

b. Tan.e.ha.kmwun.pep.ul (>mwun.pepa).cwue.lye.we.yo
‘Vocabulary andyrammar areverydifficult.’

c. Han.kwukmwun.hwa.lul (>mwun.hwa.ka).cwucay.mi.iski ttay.mwun.ey...
‘Because the Koreagulture is interesting.’

Thirdly, the substitution of the nominative particby the accusative particle is caused by the
misinterpretation of the noun preceding intransitierbs as in (3). Some substitutions in thisgmateare
caused by the confusion of the similarity in foretieen the intransitive and its corresponding ttimes
verbs, e.g. M-i/-ka kkuth.na.ta(N) finish’ vs N+-lul/-ul kkuth.nay.tdfinish (N)' and N+i/-ka il.e.na.ta
‘(N) rise’ vs N+-ul/-lul il.u.khi.ta‘raise (N)'.

(3) a. Wu.li hak.kyo kun.che.agk.pang.ul (>tok.pang.i) na.wass.e.yo.
‘(lit.) A single room came uor lease) near my school.’

b. Ki.lum.ul (>ki.lum.i)manh.isay.nun.teko.chye.ya.ci.yo.
‘The fuel is leaking lot, so you should fix it.’

c. Ca.cwu yek.eki.cha.lul (>ki.cha.kanuc.keyon.ta.
‘Oftenthe train arrivedate at the station.’

Fourthly, transitive sensory (or psychoemotive)eatlyal verbs such asilh.ta ‘be disagreeable,

dislike’, pwu.lep.ta'be envious, envy’ andhwu.sep.tdbe scary, fear’ cause confusion in the choica of
particle for the object as in (4).

(4) a. Tay.halsayng.hwal.ul (>sayng.hwal.i) silh.e.yo
‘| dislike universitylife.’

b. May.wunum.sik.ul (>um.sik.i) silh.ess.man ci.kum (un) coh.a.yo.
‘| dislikedspicyfood but now I like it.’

There are two kinds of sensory adjectival verbs tieed to be considered here. One is intransitive
sensory adjectival verbs such lkipputg ‘be happy’ andsulphuta‘be sad’, and the other is transitive
sensory adjectival verbs suchamhta‘be good, like' ancwulepta’be envious, envy’. Each of these has
a corresponding vettsuch askippehata‘feel happy’ andsulphehatafeel sad’ andcohahata'like’ and
pwulewehatdenvy’. The structure which causes greater canfu relation to the use of a case particle
is a transitive sensory adjective structure in Wwttlee object is in the nominative case, not theisative
case. Only when the transitive sensory sentenceristructed with sensory verbs is the object & th
accusative case (Sohn Ho-Min 1999: 383).

Fifthly, sentences containing inchoative verbs sastoy.ta ‘become’,ci.ta ‘get, become’ affect the
occurrence of the substitution errors in the nomeaparticle as in (5). This is the case whegagriers
are unaware that in inchoative sentences a sudjetch complement are both in the nominative cade an
thus they need to learn the concept of such aroatore construction and the subject-complementicgla

® |t becomes a transitive verb by attaching thimitef suffix -e/-aand the verthata‘show signs of being’.
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(5) a. Sin.mwun ki.ca a.ni.myehuk.pha.wen.ul (>thuk.pha.wen.i) toy&iph.sup.ni.ta.
‘I would like tobecomea newspaper journalist foreign correspondarit
b. Ci.kumswu.yeng.ul (>swu.yeng.i) coh.a.cyess.e.yo
‘Now (my) swimming has got better.’

Sixthly, adjectival verbs that denote necessityragponsible for another type of substitution emmor
the nominative particle as in (6). The subjecthaf sentence is marked by dateykey/han.they/kkey
nominative or topic particles, and the nominal mefé to by the necessity adjectival verbs functiassan
object but is marked with a nominative particlefashe existential vertssta The confusion in this type
also is related to negative transfer from Englisich is often induced by giving the meaning of
philyohataas ‘to need’ instead of ‘X is necessary/needed'.

(6) Hak.sayng pi.ca.wge.kwen.ul (>ye.kwen.i) phil.yo.hay.yo.
‘(He/she)needsa student visa aralpassport.

Another type of substitution error in this categ@ythe nominative case in the embedded clause of
interrogative constructions such as ‘Do you knowergh..?’, as in (7). KFL learners often wrongly
interpret the subject in the embedded clause astijeet of ‘do you know..." or the interrogative ‘wiee

(7) Cey.il coh.un han.kwuk sitang.ul (>sik.tang.i) e.ti.in.ci a.sey.go
‘Do you know wherthe best Korean restaurant is?

Thus far, we have observed that the erratic suitistits are triggered by existential verbs, necgssit
verbs, descriptive verbs, transitive sensory (orcpsemotive) verbs and copular verbs (particularly
copular negative) in adjectival verb sentence ecangbns. These triggering constructions and vgpes
presented account for a large proportion of theinative substitutions, among which the existerdiadi
intransitive constructions provide the major cafzsesuch substitutions. But there are some otbéahbie
constructions, such as multiple-subject sentenedsch similarly cause confusion to KFL learners
resulting in the production of the same nominabyeaccusative substitution. Below | shall expltre
linguistic and pedagogical factors of the nominathubstitution in more detail.

Exploration into Nominative-by-Accusative Substituions

The cases in which the nominative partigleka is wrongly substituted by the accusative particlélul

are associated with the use of particular verbgypentential constructions or grammatical itenhishall
broadly categorize them into three types of sefkembnstructions, which are then subcategorised
according to verb types and grammatical items. yTaee: 1) adjectival verb sentences (existential,
descriptive, transitive sensory (or psychoemotivexessity and copular negative verbs); 2) inttivesi
sentences (common, locomotive, inchoative, proeessind passive verbs); 3) other constructions
(relative clauses, multiple-subject sentences, efligtauses, defective nouns and negative adjeative
anh ‘be not’ constructions). Many of the substitaoare caused by distinctive grammatical features
where a predicate functions like a transitive vérht takes an object, and it involves grammatical
difference between the learner's L1 (i.e. Englighyl their target language (i.e. Korean). Otheatierr
substitutions are closely related to the charastteniisage of the Korean language, particularkeintence
constructions and the functions of its constituerts the following | shall examine such constrans,
along with detailed discussions explaining the eesipe linguistic and pedagogical aspects.
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Adjectival Verb Sentence Constructions

Erratic substitutions of the nominative particlethg accusative particle are triggered by exisaé¢rgrbs,
necessity verbs, descriptive verbs, transitive @gngor psychoemotive) verbs and copular verbs
(particularly copular negative) in adjectival veséntence constructions. Below | shall explain famasl
why these items and constructions play a triggerite, along with some pedagogical suggestions.

Existential Verb Constructions

The most significant factor relevant to ‘nominatlwgaccusative’ substitution errors is the use of
existential verbs which denote not only existennd kcation but also possession. English L1-KFL
learners tend to wrongly perceive these existeatidl possessive verbs as transitive verbs whiahdak
object, thereby attaching the accusative partizlthe subject in replacement of the nominativeiglart
This seems to be associated with at least two gedicah reasons, both of which are related to
interference from English. Firstly, when English §peakers learn the usageiss.ta‘exist, stay, have’
and eps.ta‘do not exist, do not stay, do not have’, they aften taught to or tend to interpret the
existential verbs in conjunction with an Englisimtemce structure such as ‘There is/are N in/at/on At
this time learners who have an insufficient knowledf the so-called surrogate or ‘dummy’ subjeé. (i
‘there’ in this case) and the ‘true’ subject (neminal noun) tend to perceive the noun as thecobfethe
adjectival verb ‘to be’ and accordingly misinterpitee structure in the target language, Korearcofaly,
and more commonly, when the learners perceivetergret the usage ds.taor eps.taas possession,
they immediately equate it, as usually taught, witk English verbs ‘to have’ and ‘do not have’, gthi
require an object. Then, the learners almostriostiely apply or extend their grammatical knowledg
English to Korean by wrongly placing the accusafpagticle in the nominative subject which is the
subject of the existential verlss.ta/eps.ta

Existential verbs are used in two typical sentepagerns in Korean, and they are summarised as
follows: 1a) Existence and location: Nominal (imaate) +-ey + Subject nominal +i/-ka + Existential
verb (lit. ‘There is/are SN at/in/to N.’); 1b) Etémce and location: Nominal (animate)-ay.key/-
han.they/-kkey + Subject nominak -i/-ka + Existential verb (lit. ‘There is/are SN with N.gnd 2)
Existence and possession: Subject nominal-ka/-un/-nun + Nominal +-i/-ka + Existential verb (‘SN
have/has N.").

The first pattern is demonstrated in the examplg8) below, where (8a) and (8b) show the existence
and location of the subject in the particle placeperson which is marked by locative case particles
ey/eykey/hanthey/kkewhile (8c) denotes both existence and possessitre subject which belongs to a
particular person or animate nominal, which is redrky the nominative or topic particles.

(8) a. Wu.li paney mi.kwuk hak.sayniiss.ta.
‘(lit.) There is an American student in my class.

b. A.ppakkey pi.mil.i iss.ta.
‘(lit.) There is a secret with my dad.’

c. Nam.tong.sayngy.key chin.kwuka manh.ta.
‘(lit.) There are many friends with my youngeotirer.’

Learners need to be aware that.li pan ‘our/my class’,a.ppa‘dad’ andnam.tong.sayngyounger
brother’ in the examples are not the subject aiadl tte subject of the sentencehk.sayngstudent’,
pi.mil ‘secret’ andchin.kwu‘friend’ respectively, so that none of them nebd &ccusative case particle
but rather the subject case particle (i.e. nomiegtarticle).
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The second pattern, which is used when possessiotended, is more complex in that it appears to
take dual subjects, in which the locative nominarked byey/eykey/hanthey/kkeg shifted to the
nominative case as the topic of the sentence, lmndriginal subject nominal functions as the objemit
with the accusative particle, but still with thenrmioative particle. Consider the examples in (9).

(9) a. Wu.li pani/un mi.kwuk hak.saynigiss.ta.
‘Our class has an American student.’

b. A.ppaka/nun pi.mili issta.
‘Dad has a secret.’

¢. Nam.tong.sayngun chin.kwuka manh.ta.
‘My younger brother has many friends.’

(9a) in the above examples sounds less frequent {@b) and (9¢) because it takes an inanimate
subject, thus denoting more its existence andilmtaather than one’s possession, but all thretesens
taking dual/multiple subject particles are perfecftammatical and acceptable. As for the two sergte
patterns, learners need to be aware of the negesditiving the topic particle, and the shift of tbubject
and its grammatical function. Pedagogically, ityniee desirable to introduce the existential verbs n
independently but with the topic particle in a noalisentential form by stressing ‘N-i#-ka iss.td. In
fact, it is necessary to remind the learners tiatatccusative particle is never used with exisaémgrbs.
In addition toiss.ta, ep.ta, manh.tandcek.ta there are some more existential verbs suckyag.si.ta
‘be/exist (honorific)’ and it is necessary to irduze those existential predicates for pedagogicglgses.

It is also useful to compare the usage of exisaémtirbs with that of transitive verbs denoting gassion
such akac.ta (ka.ci.taYhave, hold, own, possesgin kac.ta (ka.ci.ta)Jdo not have, hold, own, possess’
and its progressive formisac.ko iss.ta (ka.ci.ko iss.taan kac.ko iss.ta (ka.ci.ko iss.tegs the latter
requires an object and thus the accusative pastiitteit. By being aware of these rules, learnecsild
have a clearer idea that the English notion oféhav ‘do not have’ is realised in two ways in Karei.e.
one by existential verbiss.ta, eps.tain which case the nominative particle is requinedhe subject
nominal functioning as the object, and two by titives verbskac.ta (ka.ci.taJdenoting possession only in
which case the accusative particle is requiredifoobject.

‘Necessity’ Verb Constructions

One of the most significant causes of the nomieasivbstitution is related to the use of adjectivbigh
refer to necessity such ghil.yo.ha.ta‘need, be necessary / needed’. One cause ifergace from
English translation. A necessity is expressedndfiethe transitive verb ‘need’ in English, butkorean

it is expressed by its adjectival vephil.yo.ha.ta'be necessary / needed’. Therefore, English-dpgak
learners erroneously think that the objecpbil.yo.ha.tarequires the accusative particle in Korean. The
second reason is attributable to the lack of utdeding of the sentence pattern in which necessity
adjectives are used. As for the existential ve@ds$essioniss.ta‘have’ andeps.ta‘do not have’, there
are normally two ways to express sentences of sigesOne is done by having the nominal in the
locative case marked by the particlegkey, hanthey, kkewt, to (an inanimate)’ anay ‘at, to (an
inanimate)’ in addition to a subject, as in (10)oke and the other by shifting the locative nomitmathe
subject, as shown in (11).

(10) a. Cin.swuban.they ye.ca.chin.kwika phil.yo.hay.yo.
‘To Jinsu, a girl friend is needed.’

b. Ho.cwuey IT cen.mwun.k&a manh.i phil.yo.ha.ta.
‘For/in Australia, IT specialists are a lot nedde
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(11) a. Cin.hokayong.ton.com phil.yo.hay.yo.
‘For Cinho, some pocket money is needed.’

b. Ho.cwunun celm.un sa.ep.kea phil.yo.hay.yo.
‘For Australia, young businessmen are needed.’

With these patterns, it is important to draw thiergion of learners to the use of the nominative
particle by stressing it and by introducing theessity verb together with the nominative partictanf the
very beginning, e.g. Xi/-ka phil.yo.ha.ta. At the same time, it will be useful to provide lears with
information about the equivalent usage of the Ehglineed’ by presenting it along withul/-lul
phil.yo.lo.ha.tai.e. by explaining the difference betweghil.yo.ha.ta'be necessary’ anghil.yo.lo.ha.ta
‘need'.

Descriptive Verb Constructions

Another significant trigger for the substitutionredated to the use of descriptive adjectives. eAdiptive
sentence requires a pattern such as ‘8-ka Descriptive Verb’, but some learners interpret shbject
nominal not as the subject of the descriptive veub as the object, thus using the accusative partic
instead of the nominative particle. This is priitysbecause of their lack of knowledge about thaaept

of case and the basic sentence structure notji&briean but also in their own language, i.e. Eiglbut

it may also be due to a lack of input and trairasgwvell. It would be helpful to carry out intensipattern
practice in a meaningful way, for instance, throfgtctional tasks (David Nunan 1996), by using ¢gpi
patterns of adjective sentences with an amplefisiescriptive verbs which are within the rangeK&lL
learning’ (12) and (13) below illustrate a couple of typicatterns.

(12) X+i/-ka Descriptive Verb
a. nal.ssika may.wu chwu.we.yéweather: ‘be cold’)
‘(lit.) The weather is very cold.’
b. Hak.ki.mal si.hema.cwu e.lye.wess.e.\(@xamination: ‘be difficult’)
‘The end-of-semester examination was very diffitu
(13) X+i/-ka Y+-po.ta (te) Descriptive Verb
a. Swu.cika Mi.swu.po.ta te yey.ppe.yo.
‘Swuci is prettier than Miswu.’

b. Han.kwuki ho.cwu.po.ta hwel.ssin cak.ta.
‘Korea is much smaller than Australia.’

When descriptive verbs are presented to studernssgdésirable that they are presented intact thigh
nominative particle as iri/-ka tep.tg -i/-ka coh.taand-i/-ka e.lyep.ta stressing that the subject, as the
subject of the sentence and the descriptive vedyld be marked not by the accusative particleblguhe
nominative particle.

For descriptive verbs, | have surveyed the Kolegarner’s Dictionary (Seo Sang-Kyu et al. 2004J atentified
more than 170 “commonly important” descriptive \v@@mmong the “Important Vocabulary List” which cover
about 3000 entries selected as “commonly importadabulary” out of 26 kinds of KFL textbooks and
vocabulary lists.
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Sensory Verb Constructions

In Korean, there are a good number of sensory ggchmpemotive) adjectival verbs which denote the
speaker’'s emotion or sensation in declarativesthachearer’'s in interrogatives. What matters liere
relation to the erroneous substitutions of the mative particle by the accusative particle is tivhtle
some words are intransitive, esjm.sim.ha.tabe bored’, some other sensory adjectives aredgbnused
as transitive” (Sohn Ho-Min 1999: 285), emip.ta ‘be hateful, hate’pwu.lep.ta‘be envious, envy’,
silh.ta ‘be disagreeable, dislike’ armbh.tg be good, like’ or used as both intransitive anahgitive, e.g.
sul.phu.ta’be sad, feel sad’ amdwu.sep.tabe scary, fear’. As transitives, these sensaoyds appear to
need the accusative particle for the object, butadnsitive constructions the object is in the nuative
case with those sensory adjectives (Sohn Ho-Mid.,itp.383). This is where many English L1-KFL
learners are confused and produce substitutiorrserrdn a typical sentence pattern the subject (the
speaker or the hearer) is marked by the topicgharéind the object by the nominative particle iadtef
the accusative particle. Observe the followingnepies.

(14) X+un/nun Y+-i/ka Transitive Sensory Ad,.

a. Na.nun Min.swika pwu.lep.ta.
‘I envy Minswu.’

b. Na.nun ku swuk.ceka silh.e.yo.
‘| dislike the homework.’

c. Ne.nun kaka mwu.sep.ni?
‘Do you fear a dog?’

d. Ne.nun ku sa.lam.uy cwuk.urku.leh.key sul.phu.ni?
‘Do you feel sad about his death that much?’

Along with the emphasis on the use of the nomieagarticle in the accusative case with adjectival
verbs, it is necessary to provide learners withmgnatical explanations about how to express someone
else’s emotions as well by giving the auxiliary stwaction-e/a ha.ta'show signs of ...’, which makes a
sensory adjectival verb from its corresponding ditare verb, e.g.mi.we.ha.ta‘hate, pwu.le.we.ha.ta
‘envy’, silh.e.ha.ta'dislike’ and coh.a.ha.talike’. In these transitive verb constructionsetobject is in
the accusative particle, and it is important fartesrs to learn this comparative usage by usingyttieal
construction patterns, as shown in (15).

(15) a. X+un/nunY+-i/-ka Transitive Adjectival verb.

mip.ta‘be hateful, hate’
pwu.lep.tdbe envious, envy’
silh.ta‘'be disagreeable, dislike’
coh.ta'be good, like’, etc.

b. X+-un/nun Y+-ul/-lul Transitive Verb.

mi.we.ha.tdhate’
pwu.le.we.ha.tenvy’
silh.e.ha.ta,dislike’
coh.a.ha.tdlike’, etc.
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Along with these common sensory words, it is @leoessary to provide learners with an explanation
of the usage of a special transitive sensory adpoterb, i.e.siph.ta‘be desirable, wish’. As a bound
adjectival verb, this desirative adjectival verbainbe preceded by the nominaliser suff® to form a
verb clause, which is the object of the adjectivab, e.g.sa.ko siph.tdwish to buy’, mek.ko siph.ta
‘wish to eat’ andka.ko siph.tdwish to go’. When transitive verbs suchsasta'buy’ andmek.ta'eat’ are
used, the object of such a verb is marked by ettieenominative particle or the accusative partialich
more fluency by the nominative particle probablyedo the influence of the main predicasiph.ta’
being stronger than the local embedded transitarb.v Whensip.eo.ha.dathe corresponding verb form
of siph.tg is used to express someone else’s desire or thislgbject always takes the accusative particle
as for the other sensory verbs mentioned abovesei®é the following examples.

(16) a. Na.nun o.nul cem.sim.ey ppaingl. mek.ko siph.ta.
‘I would like to eat bread for lunch today.’

b. Nam.tong.sayng.i say.chal. (*ka) sa.ko siph.e.hay.yo.
‘My younger brother wants to buy a new car.’

For reinforcement and remedial purposes, kehssarched transitive sensory adjectival verbdién t
Korean Learner’s Dictionary{Seo Sang-Kyu et al. 2004) and have not found weapy, but a sufficient
number to utilize. The adjectival verbs listed(17) are almost all the transitive sensory adjestithat
are found in the dictionary.

(17)  kek.ceng.su.lep.feel uneasy, worry’ ko.map.ta ‘be thankful, thank’
ku.lip.ta ‘be missed, miss’ twu.lyep.ta ‘be afraid, fear’
pwul.ssang.ha.tébe pitiful’ ma.um.ey iss.ta ‘be in one’s mind’
ma.um.ey eps.tabe not in one’s mind’ mip.ta ‘be hateful, hate’
mwu.sep.ta ‘be scary, fear’ pwu.lep.ta ‘be envious, envy’
sa.lang.su.lep.tabe lovable’ sep.sep.ha.ta ‘feel sorry, regret’
so.cwung.ha.ta ‘be valuable, value’ silh.ta ‘be disagreeable, dislike’
a.kkap.ta ‘be regrettable, regret’ca.lang.su.lep.ta‘be proud’, boast
co.sim.su.lep.ta ‘feel cautious’ coh.ta ‘be good, like’

Copular Negative Verb

Copular sentences take a complement, and copuladinglements are usually nominals, thus forming
double nominative constructions such as ‘Subjesinal) + Complement (nominal) + Copular’. What
is important here in relation to the use of the mative particle is that in negative sentencesnibminal
complement takes the nominative case, thus forithiaghegative predicat&-ka a.ni.ta‘be not’. Unlike

in positive sentences where the nominal complerisammarked, this provides learners with a souoce f
the erroneous substitution of the nominative platicThere are at least two reasons for this. ©rleat
some KFL learners wrongly perceive the nominal demegnt as the object @f.ni.ta ‘be not’, and the
other is that students mistakenly assume that ¢dmeimal which occurs after the subject nominal is th
object of the sentence. It is necessary to exptalearners that the copdulta or its negative counterpart
a.ni.ta(derived froman ‘not’ + i.ta), which inflects in the same way as adjectivabgedo, is supposed to
take the nominative or topic particle with the cdempent nominal, although covert or unmarked in
positive sentences. It is also important to rentlmem that the referent afni.tais not an object but a
complement, thus unable to take the accusativdclgamr replace the nominative particle with the
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accusative particle. Learners should be reinforitll typical sentence patterns such as the onersimo
(18).

(18) X +un/nun/i’lka Complement 4/ka + a.ni.ta.

a. Ce.ki ce sa.lam.un han.kwuk sa.laani.ey.yo.
‘That person over there is not a Korean.’

b. Ollim.phik.un tan.swun.hi su.pho.cka.a.ni.ta.
‘Olympic Games are not simply a sporting event.’

Intransitive Sentence Constructions

Intransitive verbs provide another trigger for #reoneous nominative-by-accusative substitutios. fak
descriptive adjectives, some learners wrongly peec¢he subject nominal to be the object of the
intransitive verb. This is primarily due to a lackunderstanding of the basic sentence struc&ubject

+ Intransitive Verb, as itkkoch.i phin.ta’A flower is blooming’ andca.tong.cha.ka tal.lin.tdA car is
running’, but it also seems to involve some kindpsf/chological illusion that sees the subject &s th
object of an act of happening, for example, a floa® the object of an act of blooming and a cahas
object of an act of running. This kind of confusioften occurs in sentence types such as ‘Subject +
Descriptive Verb' and ‘Subject + Intransitive Vertiiat do not need an object, unlike in a transitive
sentence such as ‘Subject + Object + TransitivaoAcYerb’ sentence type. It is necessary to remin
learners that a subject nominal requires the ndimmgarticle and that it cannot be an object of a
predicate, accordingly unable to give the accusagbarticle to the subject. At the same time, ialso
necessary to provide learners with information ahelbat kind of verbs make it possible to form an
intransitive sentence and in what intransitive eeog¢ patterns those verbs are used.

Intransitive sentences are formed with various sypeintransitive verbs such as locomotive verbs
(e.g.ka.ta‘go’, o.ta‘come’); inchoative verbs (e.tpy.ta‘become’ci.ta ‘get, become’); processive verbs
(e.g. na.ta ‘happen, appeartul.ta ‘suffer from’); passive verbs (e.gnek.hi.ta'be eaten’,tul.li.ta ‘be
heard’); reciprocal verbs (e.@gyel.hon.ha.tamarry’, ssa.wu.ta'fight) and common verbs (e.gca.ta
‘sleep’, nol.ta ‘play’).® It may be necessary to carry out some structumpdt exercises before
undertaking a class activity involving intransitigentence patterns which consist of these intigasit
verbs, emphasising the use of the nominative parfar the subject. In the following, | shall diss
some typical intransitive sentence patterns iniqder in relation to the nominative-by-accusative
substitution.

Inchoative and Processive Verbs

One of the most significant grammatical items thigiger the erroneous substitutions of the nomimati
particle comes from inchoative verbs sucht@sta ‘become’,ci.ta ‘get, become’ and processive verbs
such aga.ta‘happen, occur’ antll.ta ‘enter, suffer from’. The complement nouns ofsta@erbs are in
the nominative case and what is more importartas inchoative sentences consisting of the incheati
verb toy.taand processive sentences occur with two nominai@ges. In inchoative sentences both a
subject noun and a complement noun are in the raiiméncase, and in processive sentences alsoaboth
subject (an experiencer) and a complement (a tharegh the nominative case, as in (19).

(19) a. Cey o.pp&a ku hak.kyo.uy sen.sayng.riitoy.ess.e.yo.
‘My elder brother became a teacher of that school

8 Such classification is used in Sohn Ho-Min (1999)
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b. Wu.li em.m&a hwaka mah.i nass.e.
‘My mom has got angry a lot.’

c. E.cey hal.me.rka kam.kika tu.syess.e.yo.
‘Grandma caught flu yesterday.’

In (19a), (19b) and (19c) also, learners tend &attthe complement nouns, isgen.sayng.nim
‘teacher’,hwa ‘anger’, andkam.ki‘flu’ as the object of the sentence and the obgddby.ta ‘become’,
na.ta ‘occur’ andtul.ta ‘suffer from’, thus using the accusative particistead of the nominative particle.
Moreover, learners are generally accustomed te theing one nominative case in a sentence andydtus
confused with the requirement of two nominativeesasvhich seems to lead them to use the accusative
particle in the second (i.e. complement) noun thatrongly assumed as an object. It is important t
provide the learners with typical sentence patteohsthese inchoative and processive sentences,
highlighting the nominative case particles and ssiirlg the use of an accusative particle being

ungrammatical.
Subject4/-ka DVS+-e/-a+ci.ta. (‘get, become’)
Subject+/-ka Complement Nound/-ka toy.ta (‘become”)

Subject+#/-ka Theme Noun+/-ka na.ta. (‘happen, occur’)
Subject+#/-ka Theme Noum-i/-katul.ta. (‘enter, suffer from’)

(20)

2 0o T o9

Usually ci.ta ‘get, become’ is used as an auxiliary verb andtnposductively with the infinitive
suffix -e/-a as in (20a) above, thus forming a complement tcaoctson -e/-a ci.tae.g.coh.a.ci.ta,'get
better’, na.ppa.ci.ta ‘become worse’, etc. Typical matches afta can be categorised like this: 1)
Combined with adjectival verbs, ekj.pwuni — coh.a.ci.ta ‘feelings — get betterpami — ccalp.a.ci.ta
‘night — become shorterhaci — kil.e.ci.ta ‘daytime — become longer’ anmth.ssika — chwu.we.ci.ta
‘weather — become colder’; 2) Combined with intiime or passive verbs, e.gawuni — yel.lye.ci.ta
‘door — be opened’'sang.hwang — pa.kkwi.e.ci.ta ‘situations — be/become change#ia.pangi —
noh.ye.ci.ta ‘bag — be placed’ andil.ma.lika —po.ye.ci.ta ‘clue — be seen’, and 3) Combined with
transitive verbs, e.wu.twuka — takk.a.ci.ta‘shoes — get cleanediu.sani. — phye.ci.ta‘umbrella — get
open (unfolded)’ andsi — kay.e.ci.ta‘clothes — get folded'.

The primary meaning dby.tais similar to that oti.ta, which is ‘become, get to be’, but it is used in
a very wide range of contexts with specific measjras shown in (21). It is important for the leamto
understand how its equivalent is expressed in England such knowledge will be helpful in
consolidating the complement constructions in whioé nominal is the complement of the inchoative
verb, not only in Korean, but also in English irarlg all contexts. Students should be remindedroft
that the complement word should not be treatedhasbpect by giving the accusative particle.

(21) . In.swu.ka pwu.cla toy.ess.ta.'Inswu became a rich man.’
Nay.ka pel.sse swu.mwu.sabyn.ta. ‘| am turning 20 already.’
Mwul.i swu.cung.kka toy.ess.ta."Water turned into vapour.’
Kil.i.ka 100 mi.theka toyn.ta. ‘The length measures 10 meters.’

Ku.uy mal.i ke.cis.maltoy.ess.ta.“His words turned out to be a lie.’

-~ 0 o 0 T g

Um.sik.i toni. toyn.ta. ‘Food succeeds in getting money.’
Ywun.swu.ka haym.ligoyn.ta. ‘"Yunswu acts as Hamlet.’

«Q
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h. Ku.ka nay co.kh&a.toyn.ta. ‘He stands to me in the relation of nephew.’

In the meantimena.ta‘appear, happen, occur’ atul.ta ‘enter, suffer from, appeal’ are also used in
wide contexts with typical sentence constructiomshsas the one with nominative-nominative cases, as
shown above, and the construction with dative/lseatominative cases as shown in (22) or the
construction with nominative-dative/locative caassn (23).

(22) a Nwun wiey pal.ca.kwuk.nass.ta
‘There left footsteps on snow.’

b. Chaey.sei.sang.han so.ka nan.ta.
‘A strange sound came out of the car.’

¢. Ku nam.céhan.they.se naym.sada nan.ta.
‘It smells (lit. a smell comes) from the man.’

(23) a. Swu.hdka ca.cwu ci.kak.hay.se sen.sayng.nim neyumass.e.yo.
‘Swuho got out of the teacher’s favour becauseae often late.’

b. I kkochi ma.umey tun.ta.
‘This flower appeals to me (lit. my mind).’

Some complement constructions require dative catiee cases in idiomatic expressions such as
nwun.ey nataget out of one’s favour’ antha.um.ey tul.taappeal to one’s mind’ buta.taandtul.ta are
used most productively with the nominative caser [pedagogical utilisation, some typical matches of
na.taandtul.ta are listed in the following.

(24) a. N+ika na.ta(‘appear, happen, occur):
phwuli —na.ta ‘grass —sprout’ yen.kika—na.ta ‘smoke — break out’

so.lika—na.ta ‘sound —come outki.chimi —na.ta ‘cough — develop’
so.mwuti — na.tarumour — spread’ cay.mika— na.ta ‘interest — grow’

hwaka—na.ta ‘angry - get’ nwun.mwul — na.tatears — flow’
thiika—na.ta ‘look/style — have’ ca.kwuki. — na.ta ‘trace — leave’
kili — na.ta ‘road — be openedca.lika—na.ta  ‘seat/job — open up’

b. N+i/ka tul.ta(‘enter, appeal, suffer from’):

son.nimi.—tul.ta ‘guest —have’ ceng.sin.—tul.ta ‘one’s sense — come into’
hays.pich.— tul.ta ‘sunshine — get’ kam.kika —tul.ta ‘cold — catch’

cami —tul.ta ‘sleep—goto’ mwuli —tul.ta ‘colour — take /dye’
sel.thang.—tul.ta ‘sugar — contain’pi.yongi —tul.ta ‘expense — involve’

° The examples have been selected from Seo Sang#aju(2004).
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Passive Verb Constructions

A passive verb in a passive sentence also playdeaas a triggering factor for the substitutiontloé
nominative particle by the accusative particle. passive sentences where a passive verb occursawith
‘patient’/goal subject in the nominative case ahd fpatient’/goal subject is ‘targeted’ by the ‘atje
nominal which is marked bgy.keyor han.theymeaning ‘by’ in English in this context, some leens tend

to wrongly perceive the ‘patient’/goal as the ‘&i'g.e. object of the ‘agent’ or the agent’s anti@ather
than as the subject of the sentence. This seelns tlue to a certain psychological confusion bhiag
also something to do with the active (transitiveliterparts where the ‘agent’ nominal functionghes
subject and the ‘patient’ or goal nominal as thgaobof the agent's action, thus giving the acdusat
particle, as illustrated in (25).

(25) a. Agent Subjectitka Patient/Goal Objectul/lul Active Verb (vt.)
b. Patient/Goal Subjectitka Agent Nominal+hanthey/eykelPassive Verb (vi.)

(Patient/Goal Subject often perceived as the tamggoal of the agent by learners)

al. Kyeng.chal.i un.hayng kang.lol. cap.ass.e.yo.
The policeman caught the bank robber.’

bl. Un.hayng kang.t&a (*lul) kyeng.chal.han.they cap.hyess.e.yo.
‘The bank robber was caught by the policeman.’

In (25b1), some learners substitute the nominatage for the accusative case by perceiving the
‘patient’ subject (robber) as the target or goathef ‘agent’ (policeman) or its action, i.e. ‘cdtclt seems
that this confusion is affected by the active ($iime) constructions where the object (robbernishe
accusative case. It is important, therefore, toime learners that in intransitive passive senterine
which the ‘patient’ and the ‘agent’ are involvetigt'patient’ nominal is the subject of the sentence
although it may be the target of the ‘agent’ actisa that it should be in the nominative case,thet
accusative case.

Intransitive passive verbs which can cause simsibarfusions are found in suffixal passive verbs.(e.g
-i/ka cap.hi.ta'be caught’ <-ul/lul cap.ta‘catch’ as shown above), lexical passive verbs. (€ka mac.ta
‘be hit" < -ul/lul ttay.li.ta ‘hit'" and -i/ka chang.phi.tang.ha.tabe insulted’ <-ul/lul chang.phi.cwu.ta
‘insult’), and phrasal passive verbs consisting-@fa ci.ta ‘become, get to be, turn into’ (e.g/ka
math.kye.ci.tdbe entrusted’ snath.ki.ta‘entrust’)!® In Korean, there are quite a large number ofxsalff
lexical and phrasal passive verbs which have théept/goal-agent’ relation in meaning and syntacti
behaviour, and students need to be aware of theds that are frequently used or within the range o
KFL learning. Instructors need to stress thatsiliigiect nominals in such passive construction Ishoot
be seen as the target or object of the agent aratiion but as the subject of the sentence, gqusring
the nominative particle instead of the accusatatige.

Common Intransitive and Locomotive Verbs

The common intransitive verbs and locomotive vexrtes most widely used in intransitive sentences, and
its simplest type consists of a subject and araimsitive verb. There are a large number of common
intransitive verbs such dai.chi.ta‘stop, finish’, swi.ta ‘rest’, anc.ta‘sit’, ca.ta‘sleep’, ca.la.ta‘grow’
andcwuk.ta'die’ and many locomotive verbs such lasta‘go’, nal.ta‘fly’, tal.li.ta ‘run’, o.ta ‘come’,
andci.na.ka.ta'pass by’, which are all widely used in KFL leargicontexts. Learners need to be aware

10 passive verbs classified by Sohn Ho-Min (ibid.).
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that the ‘experiencer’ who does or shows such astihould not be seen as an object involved isttte

or action but as the subject of the sentence. ,Al$® necessary to present these verbs to thiedeawith

an appropriate sentence type by emphasising thefuse nominative particle with the subject nonhina
Some examples are given in (26) under the simglestence type with common intransitive (Cl) and
locomotive verbs (LV), which can be accompaniedrmgdifiers or adjuncts.

(26) X+il-ka Clor LV (+ optional modifiers or adjuncts)

a. Ceng.wen.ey kkodmanh.i phi.ess.e.yofldwer: ‘bloom’)
‘Flowers are in bloom a lot at the garden.’

b. a.i.tuli kong.wen.ey.se nol.ko iss.e.¥ohildren: ‘play’)
‘Children are playing at the park.’

c. E.ce pikamanh.i wass.e.yo(rain: ‘come’)
‘(lit.) Rain came a lot yesterday.’

d. a.ppaka ci.nan.cwu.ey il.pon.ul ke.chye han.kwuk.ey kass.@lad: ‘go’)
‘Dad went to Korea by way of Japan last week.’

Other Sentence Constructions

The nominative-by-accusative substitution also oc&da other sentence constructions such as relative
clauses, multiple-subject sentences, quoted cladeéetive nouns and negatig ahnconstructions. In

the following, | shall present how these constartdi relate to the nominative-by-accusative suliititu
with some examples.

Relative Clauses

There are two types of relative clauses which adiqularly relevant to the nominative-accusative
substitutions: relative clauses with the defectieeinkes‘thing, fact’ as the head nominal and the fact-S
type interrogative relative clause. Relative clauses with the defective nokes are often termed
‘headless relative clauses’ as they behave aseif o not have a head. The problem in such
constructions is in the embedded subject that shbalin a nominative case, and some learners often
perceive the nominal as the direct object of thénmarb, placing it in the accusative case, as shiow
(27).

(27) a. Na.nun Yong.swilul(>ka) hak.kyo.ey ka.nun kes.ul po.ass.ta.
‘| saw Yongswu going to school.’

a'. Na.nun hak.kyo.ey ka.nun Yong.dulupo.ass.ta.
‘| saw Yongswu who was going to school.’

11 Sohn Ho-Min (1999: 310) categorises relative sémiinto four subtypes: 1) relative clauses prapefact-S type
clause; 3) headless relative clause; and 4) camf@paque clause. The fact-S type clause istlikeEnglish
construction, ‘the fact that ..... " as in ‘the fabst | like the woman’. Shin Kyu--Suk (2003) pretsea detailed
study of Korean relative clauses and claims thath#ad-final clause has ‘semantic constraints ern#ad noun’
and that there is a certain order of difficultycaingly an effective order of instruction, in thequisition of
relative clauses.
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In (27a),Yongswu.ka hak.kyo.ey ka.nfongswu going to school’ is the relative claudete head
nominalkeswhich is virtually empty of semantic content, ahd whole relative clause, not the nominal
Yongswuonly, is the object of the main vegwassta The relative clause is an embedded sentence in
which Yongswus the subject, thus requiring the nominative ipert Some learners, however, perceive
the subject of the relative clauséofigswii as the object of the verb as in (27a’) while ¢anging a
headless relative clause usikgsor a nominal phrase using the nominalider(e.g. hak.kyo.ey ka.ki
‘going to school’), which produces further ungranticelity. It is necessary for instructors to emgiba
the necessity of the nominative particle in thejescibof the relative clause, explaining and commathe
two types of relative clause.

Another type of relative clause that is concernét tihe nominative substitution relates to the tf&c
type’, particularly those in the interrogative dau Some learners perceive the subject in an ateded
interrogative relative clause as the object ofrttaén clause, as shown in (28).

(28) a. u sa.lamul (>i) nwu.kwun.ci(.lul) mol.la.yo.
‘(Intended) | don't know who that person is.’

b. *Swu.hdul (>ka) en.cey o.nun.ci(.lul) al.a.yo?
‘(Intended) Do you know when Swuho comes?’

As in (28a) and (28b), learners tend to perceieectinbedded subjects ‘that person’ or ‘Swuho’ of the
wh-clauses as the object of the verb ‘to know’ rathan identifying the wholesh-clauses as the object of
the verb of the main clause. KFL learners neatigtinguish the main clause from its embedded elaus
the complex syntactic structure and need to be etveat the subject nominal in the embedded clause
should be in the nominative case.

Multiple-Subject Sentences

Multiple-subject sentences are another construdtian provides the source for nominative-accusative
substitution. In Korean, there are many typesiropke sentences where more than one nominative case
appears (Park Byung-Soo 1982; Sohn Ho-min 199%y Tave the constituent structure where the NP
plays a role, not as a subject of a predicate wriadjective, but as a sentential subject takirg th
remaining whole sentence as its predicate, anddli@ving nominative-marked nominal is again the
sentential subject of the remaining sentence, asrsin (29).

(29) a. Cin.hoka hyeka ccalp.a.yo.
‘Cinho has a short tongue.’

b. Cey nwu.n&a khika 190cmka toy.yo.
‘My elder sister is 190cm tall.’

c. Ku yang.mal han.ccali aph pwu.pwuimkwu.meng.nass.e.yo.
‘The front part of a pair of the socks has a hole

As observed in the above examples, the nominatiark@d nominals cannot be in the accusative case.
Cinhoin (29a),nwuna‘elder sister’ in (29b) angangmal‘socks’ in (29c) need the nominative particle
since they are there as sentential subjects dbtlmving sentences, arttye ‘tongue’, khi ‘one’s height’
andhanccak'a pair’, respectively, also need the nominatiegtigle as the sentential topics or subjects of
the remaining sentences. In this way the senteofiéc or subject of the remaining sentence islsdd,
so is the nominative particle. Due to the natureuzh sentence constructions, these kinds of phelti
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nominative constructions usually come with intréimei verbs which were discussed earlier. In KFL
settings, learners should be given sufficient engtimns about these multiple-subject constructitims,
necessity of the nominative particle and the fuomgtsuch as possession, location and stage-settiing

is implied in the particle connecting a topic noatiand the following nominal.

Defective Noun Constructions

Use of defective nouns also provides the sourg@ofinative-accusative substitutions. There am@rgel
number of defective nouns suchcassince’, ci ‘whether’, swu‘possibility, ability’, li ‘good reason’pep
‘good reason’ kes‘fact, thing’ andtus ‘as if’, and these defective nouns are used with nominative
particle, typically in such constructions as exititd iss.tg eps.ta‘exist, do not exist’, inchoativeoy.ta
‘become’, and negative adjectival VSct anh  Observe the following examples.

(30) a. Ku sa.lam.ul man.nan .k 5.nyen.i toy.ess.ta.
‘It has been 5 years since (I) met him.’

b. Ku.uy kang.uy.lul i.hay.hal svka eps.ta.
‘| can’t understand his lecture.’ (lit. ‘Therens possibility...")

c. Yong.swu.ka ke.ki.ey kakia eps.ta.
‘Tlit.] There is no good reason for Yongswu goithgre.’

d. Ce cang.mi.nun yey.ppul@.ahn.ta.
‘That rose is not pretty.’

As noted in the above examples, the defective noiissvu, liand the nominaliser suffisci must be
in the nominative case and cannot be replaced thithaccusative case, though in (30ci) can be
acceptable with the accusative particle in a lichitganner. These kinds of constructions are sirtoléne
multiple hominative constructions that have beestuised earlier but particular attention needseto b
given to the combinations of defective nouns amdrtbminative particle. As most of the construction
are used as set expressions, it would be moretig#dtintroduced or presented as set phrases;m®un
ci.ka ...toy.tdit has been ... since ...*(u)l swu.ka eps.tdThere is no possibility of ...’ ;(u)l li.ka eps.ta
‘There is no good reason for ..., AVS-ci.ka ahn.ta’be not Adj.’

Quoted Sentences as a Subject

Nominative-accusative substitutions could also lz@lenwhen a full sentence is quoted and used as the
subject of the sentence. As for normal sentenpestythe quotation as the subject should be in the
nominative case but some learners tend to perée@e the object of the complement nominal, partly
because of confusions associated with psycholitiguysocess, since it is not a single word but & fu
sentence consisting of usually three or more wardd, partly because of insufficient knowledge about
such sentence types as copular, adjective andhgitikge sentences, as in the following examples.

(31) a. Cham.nun.ca.ka i.kin.tka nay cwa.wu.myeng.i.ta.’
“One who is patient wins’ is my favourite motto.

b. Ka.hwun.u.lo hwa.mok.ha.key sallacey.il coh.ta.
“Let’s live in happiness’ is the best as a fayprecept.’

¢. Cwuk.nu.nya, sa.nu.nya sayng.kak.nan.ta.
“Whether to live or die’ occurs to me.’
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Thus far, | have tried to show some major gramrahttems and constructions that contribute to the
substitution of the nominative-by-accusative caselk the learners’ compositions, many of such
substitution errors have been found in adjectiesibvconstructions and some in intransitive consitsas,
but as their learning progresses further and besodieerse there is a strong possibility that the
substitution can also be caused by less used wertds as passive and processive, and more complex
sentence constructions such as relative clausdipfeahominative sentences, guotative-subject sene
and defective nouns. In the following | will pesg some strategies and make some broad suggettions
deal with erroneous constructions.

Pedagogical Strategies

| shall illustrate how to organise a remedial claggl carry out remedial exercises/activities ughmg
linguistic information, with a particular focus oominative-accusative particles. The instructaymse
erroneous constructions produced by a single studera group of students in class or commonly
produced by various groups at different levels.fteAmarking the errors, the instructor notes themm
areas of errors that should be dealt with in clasd,in this demonstration the main area is thetgubon
of the nominative particle by the accusative phatic the adjective and descriptive constructions.

The first step for remedial teaching is to demaistthe errors on a board or screen, with the teelec
key erroneous parts which show the particle sulistitby the accusative particle in bold, as in (32pw.

(32) Kim.chilul may.we.yo Ey.e.khenl iss.e.yo.
‘Kimchi — is hot’ ‘Air conditioner — exists’
Mwun.pepul e.lye.we.yo. Chey.suul yu.sa.ha.ci.man...
‘Grammar — is difficult’ ‘Chess —is similar, but...

Han.kwuk.dul e.lyep.ciman Mwun.hwalul cay.mi.iss.ki ttay.mwun.egtc.
‘Korean — is difficult but’ ‘Because the cultureinteresting’

It is desirable or necessary to re-write botl &mroneous noun phrase wrongly marked by the
accusative particle and its predicate part sineedatcusative-marked phrase alone does not reveal th
error but it becomes clear only when it is contakited with the predicate. The same is applicable
other types of grammatical errors such as conjurestors.

The second step is to demonstrate the corratt &md/or methods of construction along with some
explanation. In the case of nominative-accusativlestitution, it would be effective to demonstrtie
correct form along with the accusative-marked phr@ascompanying an appropriate dynamic (or action)
verb for comparison, as shown in (33).

(33) a. Kim.chikamay.we.yo'Kimchi is spicy’
a’. Kim.chilul_mek.e.yo'(l) eat Kimchi.’
b. Ey.e.kheniss.e.yo.There is an air-conditioner.’
b’. Ey.e.khenl khye.yo!Turn the air-conditioner on!
c. Mwun.pep_e.lye.we.yo'Grammar is difficult.’
¢’. Mwun.pepul_pay.we.yo:(l) learn grammar.’
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Along with the demonstration of correct forms as\a) it is necessary to give explanations about
how to construct the correct form and why it isdezkin the particular constructiéhin this exemplary
case, it is necessary to explain why the nominatase, instead of the accusative case, is reqimnrded
adjective/descriptive constructions. The poss@xelanations might be that: 1) An adjective corctom
is different from a transitive construction in thhe former does not normally require an objeaistthe
accusative particle, as its constituent, while ltteer does; 2) if a nominal is used as the sulpédhe
sentence, use the subject partiélka instead of the object particlel/-lul; 3) unless the intention is to
contrast the subject with a seen or unseen cowartespstress it, use the nominative partiglka instead
of the topic particleun/-nun 4) if the predicate that refers to the nominahisadjective/descriptive (or
intransitive) verb, use the nominative particle foe nominal instead of the accusative particleth®)
accusative particle is normally attached to thecatbpominal, which is the object of the dynami@oction
verb, and thus it is not used in a normal adjectimestruction which does not require an objectyish
the existential adjectival veliss.ta/eps.tawhich is interpreted as not only ‘there is’ (égigce/location)
but also ‘have’ (possession) that requires an ohjedEnglish, use the formula — ‘As for X+TOP,
Y+NOM exists {sstd’ to indicate existence, location and possessialgss intended to contrast or stress,
in which case the nominative particle is replacgdhe topic particle; and 7) in transitive constioies
that use transitive sensory adjectival verbs, eo.ta‘like’, pwu.lep.ta‘envy’, silh.ta ‘dislike’, mip.ta
‘hate’ andmwu.sep.tdfear’, the object is not in the accusative caseib the nominative case. There
may be more details explaining the necessity ohttrainative particle in such constructions andwtioek
could continue in this way with the use of othettipgées in questions.

At this point of discussion, | shall turn my poitt a Korean-oriented English pattern — ‘As for
X+TOP, YHNOM Predicate’ and demonstrate how the presentatigud pattern would work for the
nominative-accusative construction. The reasanttis suggestion is to intentionally highlight the
subject nominal being located immediately beforefihedicate so that it can assist English L1 learime
identifying what is normally required (i.e. subjetiefore the predicate just as in their own languag
English. Although some constructions with sugiatiern may not be readily used in English, it widog
advantageous to maximise such a Korean-orientetidbrgattern if it is practically and/or grammatlga
complete. Some examples using the suggestedrphitepresentation are listed below.

Suggested Pattern:As for X+TOP, Y+NOM Z-predicate
(34) Existential: As for X+TOP, YNOM Existential verbs

a. As for Minswu, a girlfriend exists/does notstx{(Eng: Minswu has a girlfriend.)
W= o2} R F7F T/ §l Tk Minswunun yeca chinkvka issta/epsta.

b. As for Seoul, the population is large. (Eng: Thisra large population in Seoul.)
88 917} ¥t Seoulun inkwka manhta.

(35) Adijectival: As for X+TOP, YNOM Adjectival verbs
a. As for Swumi, her stature is short. (Eng: Swisimshort in stature.)
Z=u) = 7] 7} 2}, Swuminun khika cakta.

b. As for Yongswu his brain is good. (Eng: Yongsws hagood brain > Yonswu is smart.)
49+ 27} =1}, Yongswunun mekia cohta.

c. As for fruit, apples are tasty. (Eng: Among thétfrapples are tastier.)
& At3tz} gkl ol Kwailun sakwéa masissta.
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(36) Sensory (psychoemotive): As for X+TOP,N®M Sensory Verbs

a. As for me, cold weather is favourable. (Enikd a cold weather.)
= F% 2471 £k Nanun chwuwun naldsi cohta.

b. As for me, summer is hateful/unpleasant. (Engté¢ lsammer.)
= o 0] &t} Nanun yelumsilhta.

(37) ‘Necessity: As for X+TOP, YNOM Necessity verbs (be needed/necessary).

a. As for Minci, a friend is needed. (Eng: Mineiats a friend.)
7 2] = 2197} 2 2 3}c}. Mincinun chinkwika philyohata.

b. In Campsie, English is not needed. (Eng: You doe&d (to speak) English in Campsie.)
Ao A= d o] 7} E 2. §lt}. Campsie-eysenun yerigephilyoepsta.

(38) Processive: As for X+TOP, YNYOM Processive verbs

a. As for my computer, a breakdown has occuriedg{ My computer is broken.)
] 7358 7H3E) a4o] vtk Nay kemphyuthe(computekp kochangi nassta.

b. To Swumi, a problem has arisen. (Eng: Swuraichproblem.)
Erlal AN A7 A A T (Swumieykey) mwuncega sayngkyessta.

The suggested pattern, however, does not work saithe problematic constructions such as copular
negative sentences (e.g. *As for John, an Ameiigaot.) and inchoative sentences (e.g. *As foli&Sus
teacher has become.), so some discretionary latigibuld be exercised in utilising the pattern for
presentation of the problematic constructions iglish-speaking KFL settings.

Conclusion

In conclusion, there seems to be three reasonthéofrequent nominative-by-accusative substitutions
insufficient basic knowledge about sentence cooBtms (e.g. distinction between object and
complement), interference from English (e.g. ndbessonstruction - ‘need’), and insufficient or
inappropriate instructional input (e.g. transits@nsory adjective constructions). While emphagitire
necessity of the nominative case, it is importami @ some cases necessary: 1) to train learners by
utilising types of sentence constructions, paréidyl adjectival verb and intransitive constructionsth
linguistic comparison of their L1 (i.e. English)datheir target language (i.e. Korean); 2) to gikent
explanations about the usage of some charactenstibs (e.g.iss.ta ‘to exist’, coh.ta ‘be good’,
phil.yo.ha.ta‘be needed/necessary’) and grammatical featurgs (Bultiple-subject constructions) in
Korean; 3) to introduce the characteristic verbthag are marked by the nominative case as if dieya
set expression (e.g. Xi#ka phil.yo.ha.ta) or by matching them with nominative-marked noatén(e.g.
ki.pwuni — coh.ta‘feeling/mood — be good’); and 4) to train leaéy using, where possible, a formal
and complete sentence that requires the use afdhenative case, rather than a casual talk where th
message (i.e. meaning) is important, thus overtapkhe deletion or avoidance of the nominative and
other case particles. KFL learners need to bengeféective strategies to learn the function of the
sentence constituents and their syntactic relatith co-occurring elements, thereby assisting them
apply the concepts and grammatical operationsadetrning of Korean.
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