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1. Introduction

In 1998 the Svdney College (Ulimo) of Technical and Further
Education New Soulh Wales (TAFE NSW) started a Korean language
certificate course for  its  students  and  professional people  with
approximately 20 enrolments. Since s introduction, the Koresn language
program has been continuously growing and the College now offers four
15-30

students in each class. Compared with the general trend of Korean

different certificate courses organized to six classes with

language programs in Australian schools and universities, the significant
growth of the program st TAPFE NoW is extremely inferesting and
worthy of investigating.

The purpase of this siudy is to mveshigate the motivational factors,
tearning experiences and learning-—style preferences of the leamers at the
College. In addition to investigating these aspects, the survey will
examine views on cultural components which should be placed in the
language program and the learners’ first image or impression of Korea
and Korean people. To this end the study is divided into the following

sections:

o Reasons for the study of Korean language,
s Learning experience and expectation,
e Learning—style preferences, and

e Iirst image or impression of Korea-and Korean people
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2. Previous Siudies

Gardner and Lambert (1972 found two. typss of motivation for
second-language leaming: Cintegrative molivation” and  “Instrumental
motivation”. The ‘integrated motivation’ is defined as “a willingness to
become a member of anciher ethno-linguwistic groun” {p 12). That 1s,
those who were interested in studving ithe language in order o be able to
identify with the target people, or because they were interested in
understanding the culiure and way of life of the target language group,
they were regarded as having integrative motivation. On the other hand,
the ‘Instrumental molivation’ indicates "a desire to gain social recognition
or economic advantages through knowledge of a foreign language” (p 14).
Thus, those whe wanted to study the language for practical or utilitarian
purposes, for example, (o fulfill an educational reguirement, o get a
berter job, or to read material in the language were isirumenially
motivated,

It appears to bhe difficuli, however, to draw a sirict distinction
between (he two types of mofivation hecause thev are noi mutually
{1975 218-230

themselves admit, both nstrumental and integrative mwoiivation can be

exclusive and because, as  Cardner and  Smyvthe
modified in the course of a language study. If someone s enjoving a
language course, for whatever reason, this might well encourage positive
attitudes 1o eventual payofl in terms of job prospects, social recogrdtion
and even inlegrating in certain special clircurnsiances.

Motivation can alse vary according to a specific leamer group or a
ceriain cultural seting. Gardner and Lambert (3972) found in the
Philippines study that an nstrumental motivation was more positively

related to language leaming In a foreign language setling. However, a




282 Seong-Chut Shin

study by Svans (1987} shows that Furopean and American university
students were found to have more inlegrative motivation in learning
Norwegian than Middle Fastern, African and Asian students, who were
more Instrumentally moiivated. Svans discussed the findings in relation
to the cioseness in culture, ie the Buropeans and the Americans have
more in common with the Norwegians.

Shumann  (1976)  suggesis that motivation  jor feaming  foreign
languages is orlented from  social factors  outside the  classroom
Cmploying  the term “social distance” (defined as cultural, technical,
economical and political starus) between the forelgn-language leamer
groups, shumann claims that the perceived status the target language
has for the learner group plays an important role in developing a specific
type of motivation. The effect of socic-political factors on attitudes ang
motivation was well reported in & longitudinal study by Doravel and
Csizer (20023, which examines low the huge  socio-cuitural
transformation that tock place in Hungary in the 199%0s after the collapse
of Communist rule affected school children’s attitudes and motivation
towards five foreign languages—FEnglish, German, French, lalian and
Russian—taught at schools. The study veports that during the examined
period (1993 and 1999} there was a significant decline in the siudents’
language learning commitment o all the languages except English which
mainiained its position as the most influential world lanpuage.

The notions of atitiude and motivation have been continuously used by
many researchers and are considered 10 be factors affecting the learning
of & second language. Gardner {1985} emphasizes integrative motivation
by making a distinction between integralive motivation and miegrative
orlentation, which refers (o “the more immediate goal [reason] of learning
the second language” (1 11). The importance of integrative motivation s

further discussed in Gardner (2001) where he shows why integrative
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molivation is a complex phenomenon and how 1t is related to success in
second language acquisition, He claims that second language acquisition
refers to the language developrment of near-native-like level, which
“requires identification with the second langnage community” (p 2). In
other words, Integrative motivation is crucial for second language
learners to veach at the level of native-like proficiency.

As studies suggest, there are various factors which can influence the
motivational orientation of a specific learner group but i€ is possible to
single out or group some important motivational factors influencing
student language choice, leamning experience and performance. One such
effori 1s Domyel's recent study (2006), which analyses characteristics of
L2 leamers In order 1o identify their molivalional profiles. The study
shows that there is a very consistent relalionship befween motivational
patterns and performance level. This is supported in M-K Kwon and
5-Y Lee (2000) where adull leamners of Korean were investigated.

The motivational factors or profiles do npot always control the content
of language programs but it 1s important to provide objectives and
learning experiences more suitable 10 the needs and interests of learmers.
The learner factors are closely related 1o curriculum planning  and
language teaching approaches, Nunan (1988), for example, proposed an
mtegrated approach where all aspects of tesching and leaming are
interrelated, and the needs, interests and abilities are negotiated. This, in
turm, byings our atiention to the notion of learning style, which refers to
‘any individual's preferred ways of going about learning” (Nunan 1891
1681 It is widely accepted that such personality varizhles as ethnicity,
age, educational experience, ete. will have an effect on one’s preferred
learning  style. Willing (3988 150-1) investigaies biographical varables
such as ethnicity, age, education ievel, length of residence and proficiency

among adull learners of English as a second language, and the most
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surprising finding was that biographical variables have no significant

correlations with the learming preferences of the learners.

3. Research Questions and Methed

Based on the studies that have been reviewed above, the current study
explores and attempts to answer the following questions: What parlicular
reasons or motivations does the group in the survey have for learning
Korean? Does the group have a willingness to become a member of a/the
Korean ethno-linguistic group or just wish to gain social or economic
advantages? Does this group have the flexibility or desire to leam about
Korean culture? What aspects of learning activities are most or least
enjoyable in the Korean classes? What preferred ways of learming does
this group have? What social distance or cullural closeness does this
group perceive in relation to Korea and Korean people? Answers (o all
these questions will have mplications 1n three areas: promoting the type
of Korean language program, organizing the language and socio~culturat
content in the program, and the practicality of the curriculum process.

The data was gathered by using the method of guestionnaire. This
way [ was able to collect data quickly and economically. The survey
questionnaire were distributed by the College instructors to the students
who have been studying one fo ope and half vears, asking them to
complete the questionnaire during their rest time on campus. Completed
questicnnaires were collected from 81 subjects / students at the College
and have been analyzed using both quantitative and qualitative methods.
Although the major questions used were of a ‘forced” namre (e

respondents were given a limdied choice of answers), this was tempered
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by, where necessary, an open-ended option m which the respondents

could offer an alternative.
4, Subjects

4.1 Gender and age group

Of the 81 respondents in the siudy, 54 were female and 27 were male.
They were mostly in their 20s, and people who were 40 or over, in their
s and wnder 20 were relatvely small.

<Table 1> Gender and Age Group

Gender No (%) Age Group No (%)
Female 54 (66.7) under 20 9 (ip.1)
Male 77 {333 20-29 49 (605)
TOTAL 81 30-39 11 (136}
4 or over 12 (14.8)

TOTAL 81

4.2 Ethnic background

The respondents come from various ethnic backgrounds. Students with
Chinese background formed the largest portion (3026), followed by
Anglo-Saxon- or Scotlish-Australians, Vietnamese and Indonesians.
Other  ethnic  backgrounds  include  Chinese-Malaysian,  Chinese-

Indonesian, Filipino, Indian, Japanese and Thai.
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<Table 2> Efhnic Background

Ethnic Background No (%4
Chinese 30 (3700
Anglo-Saxon-Australian 13 (123
Vietnamese 8 (8.9
Indonesian 788
Chinese-Malaystan 349
Chinese-Indonesian 3430
Filipino 2 {25
Indian 2 (25
Japanese 2 {25
Thai RV
Others! 111136
TOTAL 81

4.3 Length of siudy: the Korean langsuage
Most respondents {81.7%) have studied Korean less than 1 vear and
just less than a third (27.2%) of the respondents have studied the
language for about 1 vear. The number of students who have studied

Korean for 2 or more years was very small

<Table 3> Length of Stugy: Korean
Length of Study No (86}
Less than 1 year 50 (L7}

About 1 vear D20

About 2 years 8 (743
More than 2 vears 337
TOTAL 81

1) Other backgrounds include CGerman, Lebanese, Koremy, Taiwanese-Japsnese and
Uszbeldstan-Korean.
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5. Data Analysis and Results

5.1 Why study Eorean?

There may be various reasons for learning foreign languages and the
main  reasons  are summanzed often in three categoriest  cultural,
educational and practical purposes. To find out what relevance is
ascribed to various reasons often designated for the leaming of Korean,
thirteen statements were put to the students, with an open-ended option
to give an allemative. The respondents were asked to give the three

most relevant reasons? The results are shown in the table below

<Table 4> Heasons for the study of Korean

Reasons . No (%) .

out of 81 per item

1) To understand TV drama and films in Korean. 47 B80)
12} To hold conversations with Korean peaple. 39 48D
3) Found the Korean language interesting, 34 €4200
4} Have a personal relationship with Koreans. 25 (321
5) To be able fo get around Korea. 24 {296)
6} To understand Korean people and their way of life. 21 {254)
7} To get a pood/better job. 12 (148}
8 To conmmmicate in wriling in Korea. 15 (185)
9} To enjov Korean music and other types of art. 12-{14.8)
10) To read Korean newspapers and magazines, ( 9
11 To enjov Korean literary texls. 4 ' 6.2)
12) Motivated by “Hallyu” (Korean wave)® 49)
13) Tncouraged by family members to study Korean. ' 3 (3 7}
14) Other reasons? 2 (25

2} Some students gave more than three reasons, which were reflected in the statistics.
3) Not only drama and films in fem 1) but the whole entertainment package and lis
comcept.
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The respondents saw the relevance of almost all the reasons, but the

following three reasons were shown to be very relevant o students’ choices:

¢ to understand TV drama and filins in Korean
e (o hold conversations with Korean people; and

e found the Korean language interesiing.

Very mmportant for the students was leaming Korean with a view (o
being able to uaderstand Karean TV dramas and films in Korean and
holding conversations with Korean L1 speakers. They also learn Korean

because they find the language inleresiing. These responses indicate that

the students are more conscious of integrative oufcomes when choosing

to study the Korean language. [t seems that many students were initially
motivated by Korean popular media and entertainment culture sweeping
through Asia and bevond under the name Hallve (Korean wave). This
seems (o have led them o thewr desire o talk with Koreans and their
interest in the language itself. Thus, the students have their practical
reasons for leaming Korsan but these reasons seem o be motivated by
or closely related to their interest in the Korean culture featured on TV,
in films and other types of popular media.

Beside these reasons, three reasons receiving strong support from the

students as being relevant or very relevant for their choices were

s to have a personal relationship with Koreans:
2 (o be able to get around Korea; and

e (o understand Korean people and their way of lfe

4) Other reasons lclude! "As a member of Cassiopeia (Dong-Baong-Shin-Ki official
fan club), mw role is a ranslator. Leaming Korean will belp me communicate with
other fans across the world with same interest,”
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In addition to the hope of understanding the popular culiural media, the
capacity o hold conversations and the interest in the language itself, the
reasons for leaming Forean were closely related 1o personal motivation -
having a personal relationship (eg. bovirend or girifriend), travelling
around Korea and understanding Eorean people and their way of life. In
these responses, the perceived relevance of putlting the Korean langnage
to personal use is obvicus. The students wish o use the language in
personal situations and when travelling overseas, butl they also wanted to
learn the language to wnderstand the Rorean culture and people better.
Thus their learning Korean was oriented [rom hoth instrumental and
integrafive motivation.

For most respondents, job prospects, written correspondence, Korean
music and arts were not the immediate reasons for therr study of RKorean,
and the capacity to understand newspapers and magazines, literary
works and family Influence on their molivation do not appear to be very
relevant. Strangely, Hallva (Korean wave) as a social phenomenon was
not relevant either, despite the fact that Korean TV drama and films
were most relevant to their reasons. There are three possihilities for this
contradictory response: one, the concept expressed as an abstract word
was not fully understood by many respondents: twe, they did understand
the concept buf the whole range of socio~cultural phenomenon was not
the reason that aftracted themy and three, the respondents simply chose
the concrele reason over the intangible abstract concent.

The results discussed above suggest that there were two important

motivational factors influencing student choice.

o A wtility factor: the capacity to understand Korean drama and films
the aspiration to communicate in Korean: the hope to put the

language (o use oversess.
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& An interest factor: the interest in the Korean language ifsell; the
personal relabionship with Koreans: the interest in Korean people

and their way of life.

These factors are not swrprisingly new, bui the resulis emphasize that
more attenition should be paid to the practical goals related to using the
language without losing  everyday  soclo-cullural  contexts.  When
assessing the results as a whole, it seems reasonable to state thai the
respondents  in this  study  wers  instrumentally  motivated but  the
instrumental reason was  developed or madified through cultural or
personal molivation. Course developers and instructors, thereiore, need to
note the mmportance of the utlity factor, especially the emphasis on the
speaking and Histening skills, but at the same hime it should also be noted
that the respondernits strongly expressed thelr derest in Korean culture
and people, They did not lose their integrafive sight in studving the
language. What this inplies o instractors or carriculum planners 1s that
throughout the language study, more background or cultural components
should be introduced and taught, and if circumstances are permitied, a
separate provision such as ‘culture’ courses should be made to be able to

meet the needs of students.
3.2 Learning experience and expectation

Now we turn o classroom situations to see what the respondents
actually experienced and what they wish o learn most. To find out what
the learners actually had experienced in the classroorn, the students were
asked to give their views on classroom practices they experienced, by
completing the following open-ended statements: (1) The aspects of

language leaming | most enjoved were -+ (2) The aspects of language

Siudents' Motivation, Learning Experierces and Learning Slie Preferences 301

learning | least enjoyed were - and (3) The aspects of the Korean
eudture | found most inferesting were ... The respondenis’ answers were
categorized for each statement and are set out helow under each

sub-heading In order of frequency.

s+ The most enjoved aspects werel
1) Conversation and speaking practice;
9) Role-play, games and fun ways of teaching/learning;
3} Leaning to read and write, and comprehension,
4} Leamning the Hankul alphabet
5} Leaming Korean as a new languages
6) Korean songs, drama and films;
)

7y Kovears culture.

The types of answers summarized above suggest that students were
enjoying oral and other language skills, as well as cultural aspects that
were presented in interesting ways. Some of the comments deating with

the aspects of language learning they most enjoyed were as follows:

5) Other comments include
Leamning the Hangud alphabet: “Leaming the alphabet”s “Theory behind the way the
alphabet was formed ™ "Different writing style to English is interesting ™ "Wiiting -
alphabet in Aslan form looks impressive’s “Leaming Hangul and learning more and
more vocabulary”. '
Leaming Korean as a new language: “Learning a new language not similar to
English”; "Knowing more about the Korean language- “Learning new vocabulary
and grammmar’; ‘Getting to know other people’s language”.
Korean songs, dramas and films! “Understanding Korean songs, dramas  and
movies”, “Korean TV drama’; “Watching dramas, listening o songs’.
Korean culmre “Knowing more about - the way that Korean people live”; "Korean
customs and their way of Hfe”s “Korean culture”. s
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Conversation and speaking practice: 4) Homework and tests;
4 . Al & bt

T most enj A T e gy e :
o enjoyed the conversation practice 5) Classroom practices/management.
1 enjoy leaming about simple conversations that [ can use in daily lives...” 8) Grammar;
o y » s £ 13

Interaction with other people and practicing to apeak Korean” 7) Vocabulary and pronunciations
. ) w +]

‘Praciice Korean language with other classmates” #) Learmning numbers;
E - Pt
8 Homework and tests;

Role-play, games and other f 'S ‘eaching: b i
play, game other fun ways of teaching: 10) Classroom practices/management.

Being able to leamn it in & fun way made it easy to remember it.”
“Play card game in class” - . . .
¥ game I'he respondents’ comments which referred to the aspects they least

“Games and role play were inleresting” ' i
play teresiing enjoved inchide®

"Daily conversation through fun and games”

Fhrough role-play and games, T enjoyed learning new vocabulary.” Grammar

*Gramimar was difficuit”
Learning to read and write, ¢ e on P . ; »
& ead and write, and comprehension: Prving to memorize and understand the Korean grammar

“Leaming to read a ite” . . . . o w
g 1o read and write Ditferentiating the tople particle and subject particle

Being able to read texts early is very rewarding” “Honorifics and grammar is difficult.”
Learning how to write and read in Korean”

The ability to understand the writing -+ YVocabulary and pronunciation:

Understanding the language “Memorizing vocabulary”

“Understanding pronunciations”
On the other hand, leaming grammar, memorizing  vocabulary, “Similar words and confusing meaning”
numbers, and homework and tests, were unpleasant parts of fanguage “How to sound Korean®

learning, Comments were also made ¢ 5 with s “lassr s i i
1% ade about problems with some classroomn Remembering vocabulary and graminar

practices and management. Uhserve the summary and comments below,

85} Other aspects the respondents least enjoved include:

o The least enjoved aspects were: Homework and testss “Homeworlk”, “Tests somelimes give a Little bit pressure”;
“Home study”. :

Class management: “Repetition of wiiting exercises”s "Walting for other students o
2} Vecahulary and pronunciation; finish. Sometimes other students are wo slow.s “T don't like spending time on
browsiy online education website ar school--"; “Too fast”; "Dolng presentation /
role play in front of class”.

1} Grammar,

3) Learning numbers;
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i : Here are s of the comments made in relation to the above points:?
Leaming numbers: Here are some of the g Do

“Learning the numbers”
“ . oo w Showing respect, relationships and associated language:
Numbers - it's so confusing. showing respect, p guag .
n “The wav they show respect o different aspects of life and people
The alphabet and number The wav they s I T aspe and peoy

“The different wavs to speak to different people

Alihough the above aspects that siudents referred to as least enjoved ‘T find the emphasis on age, sen_iority, deterence Gtﬁd respect o older
are also essential parts of language leaming in Korean or oiher _ people or people of lliglie{ rank/stamsf mﬂteresﬁ;g.
languages, they should be taken as problematic areas that might be Rdatmg, people with d;frerex?t expriassmn
playing a role as an impediment to their learning or aspects which should e fhffer?m" degrees of Fic)iltezit%ss ’ )
be improved in future course development as well as classroom practices. "Reiamns’h;ps betiween d}'tff:r%ni members of society and associate
In particular, more attention should be given 0 the choice and use of language

materials and effective teaching strategies with the resource materials,
Food, drnking and table manners:

‘Food”
“The food culture is quite attractive,”

Along with the language leaming experience, students were also asked
to give their views on the cultural aspects they found most inferesting.

As summanized below, the most interesting cuftural aspects inchide the
. “Food incl. table manners”
way people show tespect to  other people, food and drinking,
o o o . . “Fating and drinking habits”
enterlainment media, Iifestyle and way of thinking, and history. Body ' .

e - T . B “Drinking culture

language of Koreans and their traditional costumes are also interestiig
- “Korean dinner manners”
cultural elements o the students.

e Ti bt interesting cultural aspects were: 7 ()ihelr COMIMents m(ilude. o . " '
16 most interesting cultural aspects were Music, drama and fiims: "Movies and drama’; “Korean songs’ "Korean drama and

tifestyle”s “Music and TV drama’; TV drama, movie stars, celebrities”.

History: “The history of Korea”, "Korean History (ancient and modern)”,

1} Showing respect, relationships and associated language;

Y e leie e E PN - T . e o . ) ; . .
2) Foed, diinking and table manners; Way of life and way of thinking: "Lifestyle”; "Learning about special occasions, ie.
3) Music, drama and films; Choosuk, weddings -, beliefs such as the ‘double spring’ year, match-making,

: ; C fortune-telling”, “Waorle ethic, patriotism, homogeneity, cubture, politics--" “What
A Wav ¢ e and wav of thinking: n ) m, : > 1 Vi

) Way of life and way of thinking iKorean families do, how voung Korean differ from the other generation and way of life

5) History; in Korea”; “Very different way of thinking from us”; “Woonnara [‘our country’] spiit”.

Body language “Their style ‘of speaking and body action is very dramatic.’;

“Gestures”; “Traditional behavior”,

7} traditional costume. Traditional costume: “Korean traditional dress. Very artistic”; “Traditional costume”;
“Korean ciothes’,

6) Body language:
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To reach some understanding of what was seen as a desirable
emphasis on culture in the language work, the students were asked to
give their opinions on what cultural aspects they wish to learn more
about, and as summarized below, the responses were similar to the
aspects they found most interesting and enhanced their desire to learn
more zhout those cultural aspects. The students wanted (o learmn more
about aspects such as  Korean lhfestyle, arl  and entertatrment,

culture-specific language, history, and food.

¢ Cultural aspects 1 wish to leamn more ael
1} Lifestvle, customs and daily life;
2y Art, entértainment and media;
3) Culfure in the language;
4y History;
5) Food and cooking:

6 Others {eg. fashion, business, literature, educalion}.

Commients expressing the cultural aspects they wish fo learn more

about include:®

8y Other comments about the cultural aspects include

Art, entertainment and media’ “Entertainment culture”s “Korean traditions, films,
art”s “Korean martial arts, drama on TV and history”; “Korean traditional musical
instruments”s "Art, mchuding films and TV {(especially documentations and curent
affairs)”.

History and poliics: “History, especially past-Korean war’, “Rorean history,
fashion, stodes, drama, food, ete.” “Relationstip beiween Norih and south Koreas'
Culture in the fanguage: “Slang, the recent words, the trends at the moment”s “The
traditional and very formal way to write or speak in Korean™, “How to use
henorific (o intimate words™; "How to react with people and language (o use and
speak with them’”.

Others: “The younger generation’s fashion, music, mterest, eles “Business
relationshins”s “Education in Korea”: "1 would like to leam how to wear @ Korean
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Lifestyle, customs and daily life:

"I like 1o learn more about what thelr evervday life is like.”
“Lifestyie, working holiday”

“The way Korean people live their daily life”

‘Customs, etiquette” _

“Their vaiues at different age groups’

“Korean family customs and relationships”

Food and cooking:
“Food, cooking and diet”
*Cooking, huwman relations/interactions”

“Cooking Korean food”

Overall, the respondents seem 1o favour the placing of more emphasis
on practical speaking and listening skills. At the same time many of
them wish to learn more about general everyday life and the culture of
the Korean people. Others are interested in leaming more about some
specific Korea—related topics such as history, politics, business, education
and fashion. It is necessary (o integrate the cultural componenis of a
general nature into the language program, and as for the content-based
social toplcs about Korea, it may be desirable 1o offer a separate course

or a series of lectures where possible.
5.3 Learning-style preferences

To find cut how the students like to learn Korean in the classroom,

traditional dress hanbok” “The reason why they have strong chamcters™s "IUs
literature 1 wish to read once [ get to leam nwre of Korean”,
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the respondents were asked 1o rate the preference of each statement
concerning learning-stvles using a four-point scale (e 1, 2 3 and 4 in
arder of preferencel. The staternents were modified from Willing (1988)
and contaired 20 Hems relating to various learning  activities and

methods, The results are shown in Table 5 below,

<Table 5> {saming-Style Preference

Learning preferences NO o) ]
out of 81 per item
By conversation in class 46 (56.8)
Through pictures, TV drama and films 33 (407
My teacher to tell me all my mistakes 26 (3213
By writing something 2h (30.9)
Korean words by doing activities 21 (259
By analyzing Korean grammar 19 {235}
By reading 18 {222}
By going out with the class 15 (185}
By listening to Korean songs 14 (173
Through games RENTET
By listening to cassettes, CDs, ete. 225

As observed ahove, some activity types received high ratings. Two
learning methods were most preferred, and these were learming by
conversation practice in class (86.8%) and through pictures, films and
videos (40.7%6). This learning-style preference reflects the findings
dealing with the aspects of language learning they most enjoyed, which
was presented in the previous section. Other preferable leaming methods
Include  learning by error comrection, writing  something and  doing
something. Learning iypes thar received low or very low ratings
{16.196-185%) include learning by using set-up situations, lstening to
Korean songs, and strangely, learning through games.® Students did not

support the idea of listening to or using cassettes and CDs.
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It seems that many students do have rather fixed ideas about what is
taught and how it is learnt. It is likely that students’ previous learming
experiences and personal background account for common and individual
learning styles shown in the results. Every leamner's wants and desires
may not always be catered for in language programs, but such wishes
could Influence the effectiveness of teaching and the acquisition of
language, therefore practicing language teachers need o take them into

account in teaching and developing resource materials.
5.4 First image or impression of Korea and Korean people

The first image or unpression one perceives of a targei—language
country and its people will have an effect on the contimity of the
student’s language learning in the future and their intention to integrate
into the target culture, as well as their cwrent enthusiasm and
performance. To find ous what first image or impression the learners of
Korean perceived of Kores and Korean people, the respondents were
asked to give their first perception by compleling the open-ended
statement: “The first image or impression 1 had of Korea and Korean
people was +-+ The overwhelming majority of the respondents gave very
positive comments on Koreans, Korea and ils culiure, while some
respondents gave mixed or neutral views, Comments on negative lmages
or impressions were verv minimal. In the following, comments are

presented in three categories: positive, neutral and negative

5.4.1 Positive perception

The positive image or impression of Korean—speaking people that the

O} It seems that the respondents are saying here that they enjoved learning through
games and fun ways but those are not their own preferable learning methods.
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students perceived is swmmarized in a vanety of positive attributes such
as sincere, kind, lovely, respectful, polite, fun-loving, high spirited,
friendly, hospitable, hard-working, honest, straight, interesting, humorous,
proud, nice, gentle, close bond, welcoming, vibrant, unted, neat,
good-looking, good skin, stylish and good at arts and sports, Some of

these positive comunents on Korean peopie are listed below:10)

The people:
“Sincere, kind, lovely”

“Very respectful and polite, fun loving and very high spirited”

“Very friendly”

"Hard working, honest people”

Funny and interesting”

“Friendly and hospitable”

“Proud, hard-working, sensitive”

“Polite, nice and gentle”

“Koreans have a very close bond to each other - the sense of
“togetherness.”

“Most people are very nice, very welcoming.”

“Vibrant. Korean people are brash, very united, enjoys going out in
groups.”

“Neat, hard-working”

“Good looking, gentle people with good skin”

“The Ttalians of Asia, good at arts, spoets, ete”

“Korean people are very stvlish,

Korean people - polite, they value manners.

10} Many atirbutive words were repeated in the responses and such repeated
cormnents are avoided or nunimedly Hsted here.
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“Proud of their country, good sense of humour”

“Very straight, honest people”

Students also gave positive comments, though smaller in number, on
Kores, s culture and its media produciions. To them Korea was a
country which has hoth old and new' rich in culture with a long history
and vet technologically advanced, They perceived positive irnpressions of
bolh tradiiional costumes ardd modern fashion. Two of the national
brands, Tae-kwon-do and Kimchi, were among their first images of
Korea, white Korean entertainment such as TV drama and music along
with Korean celehrities greatly appealed to them. Such comments include

the following:

The country, culture and media’

“Korea 1s an Interesting country with very interesting culiure.”
Korea - technologically advanced”

“Korean traditional dress”

“Fashion”

“Long history, old palaces/temples, delicious food”
"Tae-kwan—do”

“The TV drama, Korean celebritics and Kimehi come to mind”
“Their music and TV ae great!”

“Korean drama’

Overall, the majority of students had a very positive perceplion of
Worea, ils culture and people, and it seems that this was attributable to
various forms of direct or indirect contacts and experiences. Their
orientation for Korean was strongly influenced by therr prior positive

perceptions and experiences, and their learning of Korean seems (o have
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reinforced their attitudes towards Korea and ifs culture. This tells why
the first image or mpression perceived by Korean 1.2 learners is critical
for the choice of Korean, its increase of demand and the sustainability of

a Korean language program.

242 Mixed or neutral image

The first image or impression perceived by some students was mixed
or neutral. These students saw both positive and negative sides, and
commented I a neulral or dispassionate way. This fecling was expressed
in contrastive  words such as  proud and  selfish’, Cfriendly  but
conservative, Tude and romantic’ and ‘divided but rich in culture’. Most
comrments were focused on the general character of Korean people and

saciety, Observe the following mized and newtral comments:

“Proud of themselves, Selfish and highly confident aboui theraselves”
“Words {speaidng] so fast, high temper, good skin”

“Place emphasis on hierarchy”

Traditional and reserved”

“fhey are polite people but some of them rarely show their tue
intentions” '
“Very friendly on the outside but always keep to themselves a lot”
“Friendly but conservative”

“Very polite, quite conservative though”

*A bit rude. Very romantic and cool”

“Hasty, emotional, curicus, friendly, divided country, tich cultere”
“They have their own character, they love to eat and drink.”

“Korean food, Korean war, Korean comfort women”

“Similar 1o Japan and Ching, excent they have a few different cultures”

"Feel they have a ot of things in common with Chinese.”

Swudents’ Motivation, Leaming Experiences and Leaming Styie Preferences 313

Generally spesking, the above stalements on the first images or
impressions the students received are fair and insightful in that the
comments represent quite an accurate and balanced view on the typical
characier of Korea and its people. The respondents seem to have
ohserved Korea from an international perspective and as objectively as
they could. This is not a bad sign in terms of the students’ attitude
towards Korean. Rather, it demonstrates the students’ anatytical capacity,
which coufd lead to a deeper understanding of Korea. Below we will

briefly logk info the negative comments.

5.4.3 Negative image

The comments on negative perceplions of Korea were minimal in
number and were most likely based on the respondents’ own personal
experience and observations. Most comments were made on  the
appearance, behaviour and quality of Korean people. Take a look at the

following comiments,

Sl eves”

“Very formal”

“Very smelly - they smell like bulgogi (BBQL

“I feit that they are a bit insular keep lo themselves”
“Nost Korean people are not that nice”

“Blunt”

“Mat good at English’”

“Isolated culture”

[t is questionable how much these comments may be generalized and
what effect they may have in forming the students attitude towards

Korea and the study of Korean, but they make some point - at least in
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that the students were frank about what they felf and experienced. We
are not sure in this research whether negative images or impressions like
the above would change for the better or worse through the study of
Korean and beyond, since we live in a contradictory world of words:

“The first impression lasts’ versus ‘Don’t judge a hook by it's cover.

544 Any other comments

The students were given an opporturdty 1o make any additional
commerits regarding their learning of Korean. The commenis were
mainly requests and wishes concerning class and exiernal activities such
as more conversation, movies and songs, effective methods, proficiency

test and a home-stay. Below is a list of such comments.

“1 really like to have opportunities for conversation in Korean”

I think Korean is a hard language to learn because it's a hard
fanguage for beginners, especially the listening part due to the verb
conjugation. If something can be formulated to help beginners ease
inte the listening, then it would be really great.” '

T would be keen to take official proficiency test, but know very litde
about this”

“More movies /songs ia class, especially more things related to the real
world”

“If there’s a home-stay ogram from TATE, it would be great”

"A variety of learning is great, eg. We waiched a movie about the

demilitarized zone which 1 found very interesting”
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G. Discussion
The key findings in this survey study can be sumnarized as follows:

# The reasan for the students learning Korean at the technical college
is very practical o be able to speak with Koreans:

s The students were found to be more integrative and less
instrumental, with the strong majority of them being motivated
culturally;

e The mosl enjoved leaming experiences were conversation class,
language activities, songs and films, whereas the least enjoyed
aspects were gramimar, vecabulary, numbers, homework and tests;

e The most interesting cultural aspects the respondents found were
different ways of showing respect and politeness, food and diinking
(including table manners), songs, drama and film, history and
lifestvies, in that order.

o The cultural aspects they wish te learn more ahout include current
lifestyles, cultural customs, food and cooking, art and entertalnment,
history and recenily created words including sleng.

e The respondents liked to learn Korean through conversation practice
in class, wvisual resources, error corrections, meaningful wiiting
exercises and activity-based vocabulary learning more than arﬁf
other ways,

s The ahsolute majority of the students perceived or maintained very
positive impressions and images about Korea and its people, while
some were neutral or mixed in their perception and students with

negative mages were very few.
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In short, the findings show that the respondents are very practical and
integrative (rather than lnstrumental) aboutl their leaming of Korean, and
very positive about the target couniry and its people. Thev wish to learn
conversational Korean through fun language activities, to be aware of
everyday life in Korea with updated information and to do something
interesting, for example, something relating 1o food, cooking  and
entertainment culture. It is desirable that the Korean program at the
Cotlege and other institutions with similar educationsl goals and setilims
should reflect the findings.

In relation to the growth of the Korean program at the College, 1l is
worth  mentioning some intermal and external factors. The first factor
may be that the College ilself accommodates thousands of students and
offers a number of practical language programs including Korean. So
there is a pool of students and the provision of a curiculum focused on
practical conversational skills as well as well trained teachers. The
second factor is that the Coilege is located within the central business
district of Sydney, so there is an advantage of access by business people
and other interested peopie. Further, it is located right beside the China
lown, and that in part explins why there were many Chinese
background students in the Korean program of the College. But most, of
all, there is no competition i.e., there are no other TAFE Colleges offering
Rorean in the city. If this type of vocafional Korean program 1s o hé
successful, therefore, it is tmportant 1o have infermal and external demand
basis, have an easy access to transporl and be easily accessible by
anyone who is interested in Korean.

Furthermore, it is desirable to set up a socio-educational program or
institution in metropolitan cities such as Svdney in collaboration with the
Rorean government initiative such as the King Sejong Institute praject

initiated and managed by the Korean Ministry of Culture, Sports and
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Education represented by and acting through the National Institute of the
Korean Language. To promote Korean widely in the commmumity, it is
inadequate 1o rely only on education through school and university
programs. We need not only elite—oriented terdary or systematic
educational programs but also a well-structured  cormunity -based
Hie-long education prograrn. Cumrently there are one or two private
operators offering fec-based community Korean programs m Sydney, but
there is no socio—educational maodel of a Korean language program
supported and operated by government organizations for free or at face
cost in Australia, This is in contrast to the active mvolvement by the
Roreann government i North and South Eastern Asian countries for
promoting Korean. It is worth noting that the Hallyu phenomenon,
though comparatively minmmal in malnstream Australian society, has
gained considerable popularity among the Asian migrant community in
Sydney and other big cities, and that there are a considerable number of
Australians such as public servants, business people, families of
International marriages, families with adopted Korean children who need,

or wish to have access to community-hased Korean programs.

7. Conclusion

It seems reasonable to conclude that practical goals related to putting
the ianguage to sommie type of use should be emphasized in such language
programs; more atiention should be pald to the cultural components
through media and practical activities; and enterfaining methods should
be applied to lessons to keep promoting an interest in the language. More

importantly both nstitutional and commmunity efforts should be made in
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providing more non-award socio-educational models of Korean programs
for the general public, government employees and business people in the

COMITHINILY.
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